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Introduction 
 

At Pre-School, we aim to provide each child and their parent or carer with a calm, confident, 
and happy start to their time with us. Adjusting to new surroundings takes time, and children 
are no exception. We understand that as parents, you have a clear idea of what you want for 
your child. We see ourselves as part of the wider network that supports and nurtures their 
development. We want our children to feel safe and happy in the absence of their parents and 
to share with them the exciting new learning experiences they encounter while at Pre-School. 
To feel securely settled and ready to learn, children must form strong emotional attachments 
with the adults who care for them, especially with their key person. These attachments help 
them feel part of our learning community, where they are valued and supported. Young 
children, especially those aged two to three, may find separation from parents difficult and may 
experience anxiety. Older children may appear more confident but still need time, connection, 
and reassurance to feel emotionally secure. As outlined in the EYFS Statutory Framework 
(Section 3 – Safeguarding and Welfare Requirements), all early years settings must ensure each 
child is assigned a key person who helps the child become familiar with the setting and builds a 
relationship with both the child and their parents. 
 
We follow a three-stage model of settling-in, based on three developmental needs: 
1. Proximity – Young children feel safest when a familiar adult, such as a parent or carer, is 
nearby while they get used to a new environment and unfamiliar people. This presence builds 
confidence and reduces anxiety. 
2. Secure Base – Once a child feels reassured by the proximity of their parent, they gradually 
begin to explore and engage in activities with the support of their key person, who becomes a 
trusted figure. 
3. Dependency/Independence – When a secure attachment to the key person is formed, 
children feel confident to separate from parents and depend on staff for comfort, care, and 
reassurance. This allows them to fully access the setting and its learning opportunities. 
 
Two-Year-Olds Starting Pre-School  
 

Two-year-olds may have little or no previous experience of being in group care. During 
induction, we gather detailed information from parents, including whether their child has had 
experience with non-parental care (e.g., a grandparent or childminder), to help staff 
understand how the child may respond to a new setting. After the induction meeting with the  
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Head of Pre-School, Room Leader, and key person, a personalised settling-in plan is drawn up. 
On the first day, the parent stays with the child for a short session. On the second day, the child 
stays for a longer period, gradually increasing attendance depending on how the child adjusts. 
We observe the child to identify signs of developing a secure base—such as engaging in play or 
interaction with their key person. If the child appears comfortable, the parent may begin to 
spend time in another room while the child stays with staff. This period increases as the child 
becomes more confident. Parents are always encouraged to say goodbye and explain when they 
will return, which helps reduce confusion and anxiety. With time and patience, the child will 
come to feel secure, happy, and confident in our care. 
 
Three- and Four-Year-Olds 
 

Most children aged three and four transition into settings more quickly. However, we 
acknowledge that some will still need a longer period in the proximity and secure base stages. 
Others may initially appear independent, only to later need additional reassurance. These 
needs are entirely normal and are supported with flexibility and sensitivity. After the induction 
meeting, a settling-in plan is drawn up, and the process mirrors that of the two-year-olds, but 
is often quicker. Again, the plan is reviewed and adapted according to the child’s individual 
emotional and developmental needs. Parents are encouraged to talk openly with their child, 
explain where they are going, and when they will return to build trust and emotional security. 
 
Children with English as an Additional Language (EAL) 
 

For children whose first language is not English, the proximity stage may take longer, as they 
depend on their parent’s presence to make sense of the new environment. Where necessary, we 
aim to provide interpreter support during induction to ensure parents fully understand the 
settling-in process and their important role in helping their child adjust. Parents are 
encouraged to stay with their child during early sessions and continue speaking to them in 
their home language to explain what is happening. With the support of an interpreter or 
translated materials, the key person will learn a few essential words in the child’s home 
language and work with parents to understand the child’s communication style and 
preferences. These keywords are used with the child, and greetings in the home language help 
to build familiarity and inclusion. The key person will also prepare familiar or preferred toys or 
activities to help the child engage. Children are spoken to warmly using gestures and facial 
expressions to support understanding. While children with EAL may take longer to reach full 
independence, they are supported with care and respect every step of the way. 
Children cannot play, learn, or build relationships if they are feeling anxious or unsettled. Our 
settling-in procedures are designed to help every child and their family feel welcomed, valued, 
and secure. We aim to make each child’s transition into our setting a positive experience that 
builds the foundations for a happy and successful time in early education. 
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